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Section 147 of the congtitution of the state of
North Dakotacontainsthefollowing language: “A
high degree of intelligence, patriotism, integrity and
morality onthe part of every voter in agovernment
by the people being necessary in order to insurethe
continuance of that government and the prosperity
and happiness of the people, thelegidative assembly
shall make provision for the establishment and
mai ntenance of asystem of public schools...” N. D.
Const. art. V111, sec. 147.

Thislanguage reflectsalong and deeply-held
American value: the notion that education for
citizenshipisanecessary and critical obligation of
democratic government—necessary toitssurvival
and critical for itssuccess. The constitutionsof all
fifty states contain some sort of affirmative guarantee
of theright to afree public education provided by the
governmen.

Thetheoretical underpinningsof these state
congtitutional provisionsderivefrom thefundamental
idea, made explicitin North Dakota, that the
cornerstone of our polity isaliterate, informed,
politically functional citizenry. Theideahasdeep
roots, having played asignificant rolein
our founding and our history.

Increasingly wearelearning from
historical treatmentsof the colonial,
revolutionary and post-revol utionary

periodsthat “the Founding Fathersrecognized that to
securethelibertiesand republican form of
government proclaimed inthe Declaration of
Independence and ingtitutionalized in the Constitution
and Bill of Rightswould require awidespread
reorientation of public attitudesand beliefs.” M. H.
Hoeflich, Law inthe Republican Classroom, 43 U.
Kan. L. Rev. 711, (1995). Men like Thomas Jefferson
and Benjamin Franklin, drawing ontheclassica
sourcesthat were part of their own education,
believed that the paradigmsfor educating rulers—
princes—must be extended inthe new republicto the
childrenwho werethemsalvesthefuturerulers.

Franklin advocated theinstitution of aschool inhis
hometown of Philadel phia, arguing that it should
“supply the succeeding Agewith Men qualified to
servethe Public with Honour to themselves, and to
their Country...[and whowould learn] the
Advantagesof Civil Ordersand Congtitutions...[,]
the Advantagesof Liberty, Mischiefs of
Licentiousness, Benefitsarising from good Lawsand
adue Execution of Justice....” Id. at 714, n. 13.
Richard Brownin his 1996 book, The Strength of a
People; Theldeaof anInformed Citizenry inAmerica
1650-1870, writesthat “[t]heideathat an
informed citizenry wascritica tothe
successof therepublic served asaguiding
principlewhen [the Founders] designed
Americaningtitutions,” and pointsout that
the specific purpose of public education



wasto prepare“apolitically informed citizenry that
knew itsrightsand jeal ously defended them.” Ryan
Blaine Bennett, Note, Safeguards of the Republic:
The Responsibility of theAmerican Lawyer to
Preservethe Republic Through Law-Related
Education, 4 ND J. L. Ethics& Pub. Pol’y 651, notes
16and 17, (citing Richard D. Brown, The Strength of
aPeople: Theldeaof an Informed Citizenry in
Americal650-1870 xv (1996).

Infact, for Samuel Adamsand Thomas Jefferson, the
ideaof accessto education for all wasapersistent
theme. “ Adams spoke with asense of urgency, both
for the present and for perpetuity: * No Peoplewill
tamely surrender their Liberties, nor canthey be
easily subdued, when Knowledgeisdiffused and
Virtuepreserved.”” Id. at n. 18.

Jefferson, in 1779, drafted aBill for theMore
Genera Diffusion of Knowledgefor the
Commonwealth of Virginia, which asserted that the
only effective barrier to therise of tyranny was
ultimately aninformed citizenry. Not long after
Jefferson’ sproposal, the new Massachusetts
congtitution, drafted by John Adams, reframed “the
mission of government in broad republican rather
than Puritanterms’ and “proclaimed a
comprehensive public responsibility not merely for
education at all levelsbut also for creating an
advanced, enlightened, knowledgeable, and
progressivesociety.” 1d. at notes 22 and 23. Noah
Webgter, theinfluential educator and lexicographer,
advocated theideathat inthe new United States,
“every classof peopleshould know and lovethe
laws...by meansof schoolsand newspapers.” Id. at n.
20.

Nor did the preoccupations of thefounding
generation with the centrality of public educationin
thelife of the nation abate during the second half of
the nineteenth century. Joseph Story, well known to
legal scholarsasadistinguished judge, publishedin
1883 abook for the use of school children entitled
Familiar Exposition of the Congtitution of the United
States. It wasare-worked version of his 1834 book
The Congtitutional Classbook, asointended for the

teaching of children. Onelegal historian has
observed: “ The desire of Jefferson and Webster's
generation to incul cate republican principlesinto the
hearts and minds of American youth through early
and thorough instruction in public law particularly
took on awholly new complexion for the school
textbook authors of Story’ sgeneration. By the 1830s,
the period which began to seetheflowering of this
genreof legal schoal literature, the ominous signs of
political disruption and the possibility of the breakup
of theUnion over thedavery issuewereaready clear
to most intelligent Americans. Story saw that one
possible means of holding the Union together wasto
createinthemindsof the nation’ syouth not only a
veneration for the republican ideal staught by
Webster and hisgeneration of authors, but alsoa
veneration for thevery ideaof anationa Union,
predicated upon an adherenceto the national
congtitution. Thus, Story’ sbook, and othersof the
post-1830 period, had anew purposein teaching
publiclaw: preservation of the Union.” Hoeflich,
supraat 2.

Expressive of the comprehensiveview of the

rel ationship between public education and thefuture
of the nation isthe prefaceto one of the most popular
and best known school texts of the antebellum period,
written by Andrew Young and first publishedin

1843: “To securetheblessings of liberty to
themselvesand their posterity, wastheleading object
of the peopl e of the United Statesin ordaining and
establishing the Congtitution.... Inafew years, the
destiniesof thisgreat and growing republic will be
committed to thosewho are now receivinginstruction
inour public schooals.... Athorough knowledge of
our congtitutional and civic jurisprudence cannot well
betoo highly appreciated. Without it, we may hopein
vainto perpetuateour freeingtitutions.... Children
should grow up inthe knowledge of our political
ingtitutions.... If ever the great body of the peopleare
to bequalified for the business of self-government,
our common schoolsmust berelied on asthe
principal means.... Not theleast important object of
the author hasbeen, to inspire our youthwith alove
of their country anditsfreeingtitutions....An
intelligent patriotismisdeemed indispensabletothe



health and vigor of the body politic.” 1d. at 726, n.
66.

Young was so passi onate about thisnotion that he
included aproposal that was pretty radical in 1845:
“Theauthor would earnestly recommend, that the
femal e scholarsa so study thework. Although they
aretotake no part, directly, they may exert apolitical
influencewhich, though silent, shall not betheless
powerful and salutary.” 1d. at n. 67.

Extensive and dramatic changesin the philosophy
and methods of public education havetaken placein
themorethan acentury and ahalf sincethe materials
| have been describing werein common use. | am not
an educational historian, anditisnot my intention
hereto tracethose changesin any detail, except to
note the extent to which elementsof theorigina
vision of civic education haveincreasingly been
marginalized in the public debates. Historian Diane
Ravitch, in her book on The Great School Wars. New
York City, 1805-1973 (1974) describestwo of the
persistent, and competing, themes of thisperiod.

First, thereisavision of public educationinwhich
school s belong to the community, and the majority
havethe power and theright to determinethe purpose
and content of education, including religious
sectarianism. Thisview wasembraced by the catholic
Church during the common school strugglein New
York City.

Then thereisthevision propounded by Horace Mann
and the common school reformers, that the public
schoolsbelong to the state, and their roleisto
“encourageinquiry, not toimposeinterpretations,”
requiring themto teach only commonly held values
and to avoid promoting specific religiousor political
views. Rosemary C. Salomone, Common Schooal,
Uncommon Values: Listening to the Voi ces of
Dissent, 14 YaleL. & Pol’'y Rev. 169, 178 (1996).

Morerecently, after theturn of the century and
through the mid-1900s, under theinfluence of the
American pragmatistsled by John Dewey, the public
schoolsbecame more genuinely secular and, asone
historian describesit, “thereligiousfunction shaded

into the patriotic and the achievement of abroad
objective of moral goodnessinto the nurturing of
good citizens.” Id. at 178, n. 42 (citing Robert
Michaelson, Piety inthe Public Schoal, p. 87 (1970).
Described as*progressive,” thisvision of public
education contempl ated school s as placesto promote
community awareness and further community
progress. Thisideaof “community” incorporated a
recognition of cultural differences such aslanguage,
literature, ideals, moral and spiritual outlook, and
religion, although Dewey disagreed with effortsto
incorporatereligion per seinto the public schoal. Id.
atn. 45.

Sincethe mid-1900s, American public educational
theory and practi ce has seen wide swings between
Dewey’ sprogressivism and moretraditional
approaches. Inan excellent articleinthe 1996 Yale
Law and Policy Review, law professor Rosemary
Salomone summarizesfifty yearsof recent history:
“[B]y the mid-1900s, progressive education began to
fal intoacyclical disfavor aternating with more
traditional approachesto education. Thefirst shift
took placein thelate 1950swith the launching of
Sputnik by the U.S.S.R. and therace to compete on
every front with the Soviet Union. Hereeducators
moved from teaching thewhole child to adecided
emphasison excellence. Economistsbegantotalk
about education asinvestment in human capital for
thegood of society.

“By the mid-1960s, the pendulum swung back again
to progressivismwith thecivil rightsand anti-war
movementsand the War on Poverty which challenged
both traditional assumptionsof lifeand society and
the apparent competitivenessand achievement
orientation that had crept into schooling.

“By themid-1970s, however, declining scoreson
standardi zed achievement tests, increasing dropouts
rates, and student violence—all the perceivedills of
American education—werelaid again at Dewey’s
door, blaming histheoriesfor the permissiveness,
valuelessness, and lack of academic standardsin the
public schools. Progressiveteaching methodssuch as
the New Math and the New Social Studiestogether



with the open classroom and unconventional elective
courses generated abacklash and ushered inthe Back
to Basicsmovements. By thelate-1970s, the
influence of that movement, supported by arising
tide of religiousfundamentalism, becamemanifestin
textbooksand curriculaacrossthe country. Thus
began the present erain which, on an academic level,
school officialscombinethebest lessonslearned from
thetwo competing philosophies.

“However, onaphilosophical and political level, they
must constantly readjust to the cultural dissonancein
thelarger society and to the shifting political and
congtitutional views on the purposes, governance
structure, and substance of education.” 1d.

Salomone goeson to observethat, for Mann and
Dewey, and certainly for the generations proceeding
theirs, therewas such arelatively narrow range of
socially and politically accepted valuesthat
consensuswasviewed aspossible. “ In recent decades,
asthe United Stateshasbecome morediversein
composition, controversy hasdeveloped over the
valuesreflected inthe curriculum and permitted to be
voiced inthe public school context. At no other time
inour history havewewitnessed such adirect
challengeto thevery premise underlying what has
been called the myth of the common school,’ that is,
that the val ues promoted through public education
areinfact ‘ neutral, nonsectarian, and indeed obvious
to any reasonableperson.’” Id. at 179-80.

The scopeand complexity of thisdebate of “values”
ismorethan | can hopeto treat here. At the core of
the debate, of course, isthe*indoctrinativefunction
of schooling,” 1d. at 183, theideathat both the
obviousand the hidden parts of the school curriculum
affect thetransmission of cultureaongwiththe
formation of student beliefsand their view of the
world. No aspect of educationisentirely value-free:
not the choice of textbooksor their content, nothe
structuresfor school governance, not the extra-
curricular activities offered or forbidden, not therole
model s provided by teachers, or therulesabout
behavior and dress, not theimportance, substanceand
useof exams, or the pedagogica methodsinthe
classroom, not even the physical design of the school

and itsclassrooms. Thelarger debate encompasses
irreconcilableworld views and issues of cultural
identity that, whether tiedtoreligion or based in
moral or philosophical beliefs, generate conflicts
about which people*“fed profoundly and disagree
sharply.” Id. at 185.

| do not, therefore, proposeto enter thethicket. |
wouldlikeinstead to offer amodest proposal, by no
meansoriginal but | think timely, that | believe
would permit some degree of consensus about public
education’ scoremission, despiteour diversity, our
pluralism, and our profound differencesinthis
country. | think of thisasthe*Back to the Future”
part of thistalk, or perhapsrather “ Forward to the
Past,” because| believethat animportant vision of
our futureliesin our past.

Numerous studies, opinion polls, and editorials, not
to mention large quantities of academic and popul ar
literature, bemoan the current state of our young (and
the not-so-young) when it comesto knowledge of the
condtitutional systemweliveunder, andtolevelsof
individua “ civic engagement,” by which | meana
sense of personal responsibility for the condition of
therepublic at any givenlevel of government—Ilocal,
state, or national. You have heard the*horror”
stories. Public confidencein most governmental
institutions has decline dramatically inthe past fifty
years. A 1997 survey by the National Constitution
Center reveded: “Morethan 90% of Americans
agreed that “the U.S. Congtitution isimportant to
them” and that it “ makesthem proud.” Paradoxically,
the Center’ ssurveyshave shown that people havean
appalling lack of knowledge of adocument that
impactstheir daily lives. Eighty-three percent of
respondents admit that they know only “some” or
“very little” about the specifics of the Constitution.
For example, only 6% can namefour rights
guaranteed by the First Amendment; 62% cannot
nameall three branches of thefederal government;
35% believethe Constitution mandates English asthe
official language; and morethan half of the
Americansdo not know the number of senators.”
Bennett, supra, 4 at 7.

Four out of five surveyed did not know the number of



amendmentsto thefederal Constitution, and one out
of every six believed that the Constitution established
Americaasa” Christian nation.” No one seemsto
have asked whether Americansunderstand the state
congtitutional sourcesof thebasicright to afree,
public education, but | would besurprisedif a
significant number of Americansonthe street even
know their stateshave congtitutions. If thefederal
Constitution and the Bill of Rightswere put to avote

today, pollsterstell usthat they would not be adopted.

Onesurvey found that “ many peoplenot only did not
recognizetheBill of Rights, but, without benefit of

itstitle, described it as* Communist propaganda.’” 1d.

atn.35.

Inan articlelast fall in the Chronicle of Higher
Education, thedirector of the University of
Maryland’ s Center for Information and Research on
Civic Learning and Engagement noted that since
1960, every significant indicator of political
engagement by matriculating collegefreshmen has
falenby at least half. WilliamA. Galston, Can
Patriotism Be Turned Into Civic Engagement?, The
Chronicle of Higher Education, B16 (November 16,
2001). Heexplainsthereasonswhy the“ civic
detachment of today’ syouth should not beregarded
with equanimity,” beginning withwhat he callsthe
“truism about representative democracy” that
“[p]olitical engagement isnot sufficient for political
effectiveness, but itisnecessary.” Id.

“[First] thewithdrawal of acohort of citizensfrom
public affairsdisturbsthe balance of public
deliberation—to the detriment of thosewho
withdraw, but of therest of usaswell.

“Second, political scientistshavefoundthat civic
attitudes and patterns of behavior formed when
young tend to persist throughout adult life.... If
today’ syoung Americanscontinueto regard civic
affairsasirrelevant, they arelikely to abstain from
political involvement throughout their lives.

“Third, the rel ationship between citizenship and self-
development, although much debated of late among
political theorists, should at |east be considered. ...
Thereissomething to the proposition that under

appropriate circumstances, political engagement

hel psdevel op important human capacities,...[such
as| enlarged interests, awider human sympathy, a
sense of activeresponsibility for oneself, theskills
needed to work with otherstoward goodsthat can
only be obtained through collective action, and the
powersof sympathetic understanding needed to build
bridges of persuasivewordsto thosewithwhomwe
must act.” Id.

The Chronicle essay goeson to observethat “the
evidenceof [our failureto transmit basic civil
knowledge and skillsto the next generation of
citizens] isnow incontrovertible.” Id, at B17.

“In our decentralized system of public education, the
closest thing we haveto anational examinationisthe
National Assessment of Educationa Progress. The
results of themost recent NAEP of civic knowledge
administered in 1998 were discouraging. About three
quartersof all studentsscored below thelevel of
proficiency. Thirty-five percent of high school seniors
tested bel ow basic, indicating near-tota civic
ignorance. Another 39 percent wereonly at thebasic
level, alevel below what they need to function
competently ascitizens.

“Itiseasy to dismissthesefindingsasirrel evant.
Who careswhether young people master the boring
content of civicscourses?... [S]urprisingly, recent
research...analyzed by Michagl X. Déelli Carpini and
Scott Keeter in What AmericansKnow About Politics
and Why it Mattersdocumentsimportant links
between basic civicinformation and civic attitudes
that we have good reason to care about. Other things
being equal, civic knowledge enhances support for
democratic values, promotes political participation,
hel pscitizensto understand better theimpact of
public policy ontheir interests, givescitizensthe
framework they need to learn more about civic
affairs, and reduces generalized mistrust and fear of
publiclife.” 1d.

| am convinced that we must restorethecivic mission
of our educational ingtitutionsin the United States.
Furthermore, | believethat thejudicial branch of
state government has an obligation to contribute to



therestoration. Thusfar, themgjor involvement of
statejudiciarieswith public education has coincided
only with their role ascongtitutional interpreters.
State constitutional education provisionshave served
asthebasisfor considerablelitigation in the past two
to three decades concerning the quality, adequacy,
and funding of public education. Seee.g., Michael
Heise, “ State Constitutions, School Finance
Litigation andthe‘ Third Wave' : From Equity to
Adequacy,” 68 TempleL. Rev. 1151 (1995); Paul L.
Trashtenburg, “ The Evolution and I mplementation of
Educationa RightsUnder the New Jersey
Constitution of 1947,” 29 RutgersL. J. 827 (1998).
Inthe context of that litigation, however, the courts
exerciseonly their traditional adjucativefunction,
addressing competing claimsabout the scope of
congtitutional rights. | believethereisalarger context
inwhich state courts can and should function as
educators, abeitinalimited sense.

The Law Related Education movement inthis
country isapproximately 25 yearsold. It hashad
phenomenal successin devel oping educational
materialsand programsto foster in elementary and
secondary studentsapractical understanding of the
Law, thelegal system, and their rightsand

responsi bilitiesascitizens. In my own state, however,
and in most of the states, the use of those materials
and programsin the schoolsisentirely dependent on
the energy, competence, and interest of individual
classroomteachersor school administratorswith
responsi bility for curriculum decisions. AnAmerican
Bar Associationreport on*Law Related Educationin
America: Guiddinesfor the Future’ (1975)
estimated that “lessthan one percent of America's
elementary and secondary studentsare currently
exposed to systematic curriculain law-related
studies.” Bennett, supra, at 4, n.35.

Thisstate of affairscoincideswith agrowing sense
that courts need to be more concerned about public
outreach and community perceptions. Known asthe
“Public Trust and Confidencein the Courts’
phenomenon, state courtsall over the country are
responding to research showing that courts must
actively address public serviceand public access

issues, and that they must also look for waysto
explainthemselvesto their communitiesif they areto
regain and maintain thelegitimacy and respect
necessary for their functional rolein arepresentative
democracy.

| believethat the needs of public education and the
mission and expertise of the state courtsare
remarkably coincident at thistimein history, and that
there are opportunitiesfor leadership and support that
state courts should mark and respond to. | would like
to describeawork in progressherein Utah asone
model. Two yearsago, asmall group of judges, court
adminigtrators, lawyersand administratorsfromthe
organized bar, and |eaders of the private, non-profit
Law Related Education Project in our state started
talking about some of the problemsdetailed in these
remarks. Weidentified threesignificant, and inter-
related, barriersto theincorporation of systematic,
comprehensivecivic education in our state’ spublic
schoals.

First, thereisno systematicinclusion of law asa
fundamental part of the core curriculum, which
driveseverything donein the classroom. Second, and
of coursethereason for thefirst problem, law-related
or civicseducationisnot one of the“BIG THREE"
subject matter areasthat occupy the center of the
curricular universe (reading and language arts, math
and science, and social studies); it hasbeenfor a
number of years, when it wasconsidered at all,
viewed asan optional sub-set of socia studies, along
with history, geography, environmenta studies, and
lifeskills. Thus, thereare no minimum requirements,
no inclusion mandates, and no testing standards
associated with civic education. Finally, the burden
for theindividua classroom teacher to develop or
acquirelessonsplans, materials, and expertiseis
extreme; only the most interested and enterprising
teachers can successfully incorporate theminto
classroom programs.

Our small group determined that, withinthejudicial
branch broadly defined, we had resourcesthat could
have someimpact onthe problem, namely: (1) a
large collection of programsand educational



materialsdevelopedin Utah and all over the country
by lawyers, courtsand law-related education projects.
Many of these materialswere* going begging” for
opportunitiesto be used; (2) acadre of law students,
lawyersand judgeswho would bewillingto help
with the devel opment of age-appropriatelesson
materia sand to volunteer in the school sthemsel ves,
bothinthetraining of teachersand counselorsandin
the classroom; (3) the administrative capacity either
within the courtsor the state bar to train and
superviselarge numbers of volunteers; (4) courthouse
facilitiesthemsealves, with judgesand staff willing to
facilitatetheir useaslearning venuesfor local
schoolson aregular and on-going basis; and (5) the
public relations and impact opportunitiesresulting
fromtheinterest of judges and the state court system
infacilitating cooperation and partnership with the
state Department of Education, run by our State
Board.

When we began to have conversationswith
curriculum specialistsand supervisorswithinthe
education system, wediscovered that wewere,
generaly, preaching to the choir. The phenomena
illustrated by the public research werevery much on
the minds of many, and our concernsabout thelevel
of constitutional, civic, and legal “literacy” among
our citizensand our studentswere shared by
educators. Calling ourselvesthe* Education for
Justice Project,” weeventually cameto the Board of
Education with aproposal for acooperative effort.
Oncethey found out that weweren’t asking for any
up-front money, they signed off on aresolution
endorsing our effortstorestorecivic educationtoa
central and systematic placein the public school
curriculum. Thisprocess, of course, will bean
arduousand probably very political onethat we, from
our position outside the educational bureaucracy,
cannot control. However, we have been givento
understand that our support, asthe*“third branch,” for
such amove, ishaving apositive effect. Meanwhile,
we have launched thefollowing efforts, which are of
courseon top of everything elsethat our Law Related
Education Project people, our courts (especially the
juvenile courts), and numerous other volunteershave
beendoingal aong.

1. Working on pilot programsin several school

districtsto introduce teachersand guidance
counselorsto available videosand lesson plan
materials, train them in use, and connect them with
volunteerswho can helpinthe classroom.

2. Workingwithtria court executivesthroughout the
state to get them to organize* court-school”
partnershipswithlocal schools, conduct regular tours
and “open houses’ and keep their judgesin regular
contact with school groups.

3. Developing a“clearinghouse” of materialsand
staff to match requestsfor education related
assistancewith volunteers.

4. Placing amember of our “ Education for Justice
Project” onthe core curriculum revision commission
currently revising the Core Curriculumfor grades 7-
12.

5. Identifying this project asone of themajor
prioritiesof the state court system throughits Public
Outreach Committee.

6. Working on publicizing the extensive programs
and materialsgenerated by the Juvenile Courtsin our
state with relevanceto school-age children.

All of theforegoing kinds of activities, of course, are
not new or uniqueto our state. What isunusual about
our effort, | believe, isthe partnership we areworking
toward between the governing authority for our
public education system, which control sthe content
and future of public education, and the Supreme
Court and Judicia Council, which governthe
judicial branch of state government. Weareasmall
state, and therefore can capitalizeonrelatively
straightforward lines of authority and, at least for
now, some mutual trust and respect. Theavailability
of such currency in other systemswill vary, andin
some statesit may not exist at all, but | am convinced
that itisalegitimate use of the credibility and
expertiseof thejudicia branch of government. When
| talked to the state Board of Education, | told them
some of thethings about the history of education for
citizenship that | have detailed here. It was clear to
methat, although old history, many of themsaw itin



anew light; it wasalso clear that they foundit a
cogent argument for examining our history to
discover ideasfor our future.

A former law clerk, who volunteersasaCourt
Appointed Specia Advocate(CASA) volunteerin
juvenilecourt, recently sent meanotewiththis
statement from Neil Postman: “ Children arethe
living messageswe send to atimewewill never see.”
Thetragic events of September 2001generated an
outpouring of patriotic sentimentsand gesturesfrom
many Americans. | hopethat we can find waysto
turn patriotism into civic engagement by helping our
children prepareto carry thefundamental values of
thisnation into that timewewill never see.

| would liketo closewith JohnAdams wordsinthe
first, and now the oldest functioning, written
constitution inthe World: the Constitution of the
Commonwealth of Massachusetts: “Wisdom and
knowledge, aswell asvirtue, diffused generaly
among the body of the people being necessary for the
preservation of their rightsand liberties, and asthese
depend on spreading the opportunitiesand
advantages of education in variousparts of the
country, and among the different orders of the people,
it shall betheduty of legidatorsand magistratesin
all future periodsof thiscommonwealthto cherish
theinterestsof literature and the sciences, and all
seminariesof them, especialy theuniversity at
Cambridge, public schools, and grammar schoolsin
thetowns; to encourage private societiesand public
ingtitutions, rewardsand immunities, for the
promotion of agriculture, arts, sciences, commerce,
trades, manufactures, and anatural history of the
country; to countenance and incul cate the principles
of humanity and genera benevolence, public and
private charity, industry and frugaity, honesty and
punctuality intheir dealings, sincerity, good humor,
and all social affections, and generous sentiments
among the people.” David M cCullough, John Adams,
p. 223 (Simon & Shuster, 2001).



